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BECOMING DIFFERENT

As we devise curricula and work on curricula 

frameworks, it seems important to hold in mind the 

prospective, the possible. This means encouraging 

the kind of learning that has to do with becoming 

different, that reaches toward an open future –

toward what might be or what ought to be.

(Greene 1995:140 emphasis added)



BECOMING DIFFERENT: 

REFLECTIONS ON THE CONSTRUCTION OF AN

INTERDISCIPLINARY YEAR1 HE CURRICULUM

1

• Thinking through the different curriculum 
domains: knowing, doing, and being

2
• Addressing the issue of  curriculum coherence

3

• Utilizing particular principles of curriculum 
design 

4

• Construing the curriculum as a process rather 
than a product4

• Conclusion: A Becoming Curriculum



1.THINKING THROUGH THE DIFFERENT

CURRICULUM DOMAINS: KNOWING

 Epistemological domain: knowing

Knowledge in a continual state of flux –
uncertainty

Knowing – personal act. 

But Barnett & Coate underestimate:

i. Social and institutional dimensions of knowing 
(Bourdieu)

ii. Power/knowledge relations (Foucault) –
education shapes subjectivity in particular ways

What modes of knowing do we want to facilitate?



1.THINKING THROUGH THE DIFFERENT

CURRICULUM DOMAINS: DOING/ACTING

 Practical domain: Doing

 Learners cannot know without acting:

thinking, researching, problem solving, presenting, 
writing, etc

 Knowledge and skills acquired through engaged 
action willed by the learner

- Emphasis upon a will to learn and to engage 
(Barnett 2009)

- Underestimates constraints of social structure & 
culture upon human agency

What modes of inter-action do we want to 
facilitate?



1.THINKING THROUGH THE DIFFERENT

CURRICULUM DOMAINS. BEING

 Ontological domain: Being

 “The making of the curriculum is nothing other 

than the making of the student self” (Barnett & 

Coate 2005:149)

 Self-awareness, self-confidence, self-reliance and 

self-will. 

 “ontological turn” (2005:108) in curriculum 

design

 Bringing the self back in to the curriculum

What modes of being do we want to facilitate?



1.THINKING THROUGH THE DIFFERENT

CURRICULUM DOMAINS: BEING

 Mass HE; in an age of super complexity and 

uncertainty; ascendancy of vocationalism :

shift in curricula orientation 

from knowing  (being in knowledge) 

to doing (being in the world)

 Ontological insecurity

Increase in Widening Participation students often 

means building self-confidence important 

dimension of learning and teaching



1.THINKING THROUGH THE DIFFERENT

CURRICULUM DOMAINS: KNOWING, DOING & 

BEING

 In sum

“Forms of knowing produce forms of being ... In 

practicing their trade, in getting students on the 

inside of modes of thought, academics are also 

inviting them into a way of being, a form of life.” 

but reciprocally 

“…the self, the being, makes possible the knowing.” 

(Barnett and Coate2005: 110). 

Knowing emerges from being and to being it 

returns. They are brought to fruition through 

doing. 



2.ADDRESSING THE ISSUE OF CURRICULUM

COHERENCE

Criteria of Coherence (Knight 2001)

What is designed, 
should actually be put 

into practice, and 
that practice must be 

understood.

All aspects of the 
curriculum should be 

congruent; and  
formal learning 

(inside the classroom) 
should be consistent 

with informal 
learning (outside the 

classroom).

„Key messages‟ 
communicated to 

students about what 
is of real value in the 
curriculum are clear 
and consistent; clear 
curriculum „rules of 

the game‟ .



3.UTILIZING PARTICULAR PRINCIPLES OF

CURRICULUM DESIGN

(BARNETT &COATE 2005:149).

i

•The domains of 
knowing, acting 
and being 
should be of 
equal size and 
importance.

ii

•Domains 
“overlap” but do 
not “coincide”, 
i.e. are 
relatively 
autonomous. 
Provides space 
for being and 
doing to emerge 
in ways which 
are shaped but 
not determined 
by what 
students have to 
know. 

iii

•Each  discipline 
establishes 
different 
weightings/ 
relationships 
between 
domains. All 
domains must 
be present and 
clearly and 
equitably 
related to each 
other.



3.UTILIZING PARTICULAR PRINCIPLES OF

CURRICULUM DESIGN

(BARNETT &COATE 2005:149)

iv

• “The domain 
of the self, of 
being is 
paramount in 
that without 
it being given 
attention the 
others cannot 
get off the 
ground”

v

• Space must 
be created for 
the self to be 
“energized” 
through 
lectures 
projects, 
activities etc

vi

• Students will 
also be 
energized by 
collective 
engagement. 
Learning 
together, and 
from one 
another, 
generates 
“educational 
power” 



4.CONSTRUING THE CURRICULUM AS A

PROCESS RATHER THAN A PRODUCT. 

 Knight (2001) argues against Rational 

Curriculum Planning i.e. planning curriculum 

around learning outcomes

 Goal RCP efficiency: part of managerialist 

discourse

 Learning outcomes destination not point of 

departure for curriculum design:

Begin with processes through which learning and 

teaching take place: what opportunities are there 

for developing knowing, doing and being in the 

curriculum?



4.CONSTRUING THE CURRICULUM AS A

PROCESS RATHER THAN A PRODUCT. 

CONTENT

Interdisciplinary.

“threshold concepts” encourage 
“epistemological transitions and 

ontological transformations” 
(Meyer & Land 2005:386)

ORGANIZATION

Six 20 credit modules shared 
by 4 different BA programmes 

ASSESSMENT & FEEDBACK

Assessment of and for learning

Feedback on and for learning 
(Sutton (2012)

LEARNING & TEACHING 

A dialogic approach :“Education in 
general is only possible if words and 
voices can cross the boundary of the 

self so that students can learn to 
speak in new ways, to be new 

people” (Wegerif 2006:59).

4 Parts of the 
Curriculum

(Knight 2001)



CONCLUSION:  

CONSTRUCTING A BECOMING CURRICULUM

 Knowledge and skills are necessary but not 

sufficient dimensions the curriculum (Parker 

2003).

 “… neither knowledge nor skills can be developed 

without a development in the student‟s being.” 

(Barnett 2007:31). 

- Teacher‟s being also crucial: relationship between 

student/teacher mediates curriculum



CONCLUSION:  

CONSTRUCTING A BECOMING CURRICULUM

 Hold in mind the prospective:

“Our job is to educate students for their future and 

not for our past” (Dysthe 2008: 17).
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